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Abstract

This article intended to analyze a current piece of international education practice in terms of its underlying values, culture,
and philosophy, including the concept of international education (e.g., a curriculum model, an organizational or institutional
structure, or a management style), and have particularly selected curriculum model to discuss. Furthermore, the article
aims to explore and analyze international students’ learning experience in the selected educational curriculums designed
for them. Moreover, the article will assess how values, culture, and philosophy influence the learners’ experience in the

curriculums.
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Introduction

According to Sparapani et al. (2014),

When thinking of a “global” curriculum, we think of
widening one’s perspective to look beyond ways in which
one teaches (or the ways typical of the particular location/
cultural norms) and tries to understand alternative
perspectives on curriculum as “what gets taught and how.”
(pp- 54-55)

The authors go on to say, “A ‘global’ curriculum is a con-
cept that is symbiotic with a cosmopolitan community.”

Currently, many students prefer working or learning
away from their country of birth and, as a result, living in a
globalized society (Alharahsheh & Pius, 2019a, 2020a;
Helmi & Pius, 2018b). However, for them to be ready to
access job opportunities, they are required to acquire sub-
ject-specific knowledge and skills to prepare them to be
ready to compete in the globalized market or society
(Alharahsheh & Pius, 2019b). Also, the readiness also
requires them to cooperate with their international peers
(Kagan & Stewart, 2004). In view of this, Kagan and
Stewart (2004) argued that globalization is the driving
demand for an internationally competent workforce with
the proficient challenges from increasing diversity at the
classrooms which alternatively require the necessity of a
greater understanding of the global culture. Thus, globaliza-
tion is ensuring that there are appropriate skills sets for the
international-minded students and it becomes vital to ensure
the education reform by focusing on the knowledge and
skills important to students in the 21st century.

International education has been in existence over a
decade (Walker, 2002) and the concept of the global cur-
riculum can better be traced, which is yet to acquire a single
consistent meaning (Hayden & Thompson, 1995). Although
its meaning is closely linked with its rationale and the aim
which is tentatively adopted for international education
with a similar meaning to McKenzie’s Pan-education, all
educative efforts aim at fostering an international orienta-
tion in knowledge and attitudes and seek to build bridges
between countries (McKenzie, 1998). While explaining the
international mindedness, Hayden and Thompson (1995)
explained developing the international understanding for
global citizenship and the knowledge, attitudes, and skills
of international mindedness and world mindedness.

The study focused on the learning experience and con-
sidered two distinct stakeholders, including Pearson and
the International Students. The outcome of this research
revealed that most of the international students find the ini-
tial stage of studying in the United Kingdom a cause of
stress due to the language use and they also find the instruc-
tional language difficult, which ultimately affected their
academic confidence and achievement. They also find the
independent study hours confusing as they indicated that
they have less guided learning hours in the United Kingdom
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than at home. The focus group suggested that the British
curriculum lacks international focus. The group recom-
mended U.K institutions should deliver inclusive teaching
and learning where internationalization informs the whole
curriculum. Overall, these outcomes could be utilized to
design more inclusive and international-friendly curricu-
lum by broadening the support structures and across
departments.

Aim, Objectives, and Questions of the
Research

Research Aim

The study aimed to analyze international students’ learning
experience on global curriculum by reviewing the percep-
tion on Pearson business management program.

Research Objectives

The research objectives are to develop an understanding of
the main themes associated with transition to U.K. higher
education and to analyze student coursework (assignment)
to develop an overview of perceived differences in teaching
and learning.

Research Questions

Research Question 1: How do international students
describe the differences between prior learning cultures
and a new environment?

Research Question 2: How do they evaluate the effec-
tiveness of the program they studying?

Context

It seems the higher education sector does not always hold
the appropriate academic culture that fosters teaching and
learning (Bell, 2016). For example, in United Kingdom, the
academic culture is not the same for all educational provid-
ers as every educational institution’s existing culture is
shaped by diverse students’ cultures from around the globe
(Wenger, 2000). In view of this, most international students
tend to find it difficult to adapt to the existing U.K. culture.
Thus, diverse demographic and cultural differences, and
differences in perceptions, affect global curriculum (Helmi
et al., 2018c). Other factors, such as lack of awareness of
the academic background of learners, age, race, learning
expectations, and communication conventions, can also
affect global curriculum (Helmi et al., 2018b).

In view of this, from own personal experience of teach-
ing in AEP (Alternative Education Provider), designing a
curriculum can be very difficult, especially when most of
the learners are non-EU (European Union), Asians, and

Africans and when many of them have previous experience
of time-constraint examination (written examination) at
Higher Secondary Certificate (HSC) level. These students
find it difficult to adapt to many curricula in the United
Kingdom, such as that of Pearson BTEC (Business and
Technology Education Council) HNC (higher national cer-
tificate)/ HND (higher national diploma) higher education
qualifications that require research-based assignments
(mostly with about 3,000-3,500 words) using learning out-
comes and pass criteria.

Indeed, this is a challenging experience for international
students and confusing to measure the level of learning that
has taken place. The article will explore further how Pearson
global BTEC business program is viewed among those learn-
ers and assess whether the qualification is fit for purpose.

Literature Review

International education: Context. Kagan and Stewart (2004)
defined international education as the means of varied
activities among international/foreign students in various
academic institutions. According to the authors, interna-
tional studies refer to the international preparation of for-
eign students as a productive workforce, contributing
citizens, and competent leaders in the interconnected global
world. Kagan and Stewart suggested that international edu-
cation should have the following elements to be called as
international education:

1. knowledge of other culture, regions, and global and
or international current issues/affairs;

2. skills adaptation considering the cross-cultural envi-
ronment and communicating in various languages
other than English; and

3. values of respect created by global equal views on
others.

The similar study was carried from a review of the cur-
riculum in the United Kingdom: internationalizing in a
changing context by Hayden (2012). The author refers to
the Oxfam approach, educational resources of which are
widely used in the U.K. schools that also evidenced
encouraging the students to develop knowledge, skills,
and values needed to secure sustainability and fulfill their
potential. Hayden (2012) also cross-referenced the work
of Young (2008) and Department for Education and Skills
(2004), which was more directed to the global agenda that
considered curriculum as a means of preparing for a
global competitive knowledge-based economy, and
argued the work of Marshall (2011), where it was seen as
economic dominance of U.K. global citizenship educa-
tion policy.

Lauder et al. (2007), on their discussion of human capital
from Drucker (1993), explained that it is the competition



Munna

for ideas, knowledge, and skills that comes to define the
new economy because it is no longer ownership of capital
that generates wealth creation (Pius et al., 2020b). And sub-
sequently, it is the educated labor that interprets the power
shift, which depends on human and intellectual capital (Pius
et al., 2020a), especially when reflecting on the increasing
global economic competition (Leitch Review of Skills,
20006).

Curriculum Development

In general, understanding curriculum development is a
broad and complex process. Angulo (1994) stated that cur-
riculum can be defined in major two ways: a range of expe-
riences directed to develop skills in the individuals and the
series of training experiences that schools utilize to com-
plete and perfect that development. Tyler (1949), on the
contrary, explained that curriculum is all about the learning
experience that meets and reach the institutional educa-
tional goals. Thus, the curriculum is designed according to
a certain expectation of the institution that will deliver its
goals instead of the needs of the students who will follow it
in their learning.

Similarly, Arrieta (1990) defined the term curriculum
development as the series of activities that the learners
need to endeavor during their study to improve the abilities
that would form them to decide upon issues in their life as
adults. This view is also matching with other consider-
ations (Alharahsheh, 2019b; Manian, 2020) as they indi-
cated that curriculum development requires continuous
engagement of different stakeholders with main focus on
students.

In terms of Pearson, the company defines the curriculum
development as a plan for providing sets of learning oppor-
tunities (Pearson Education, 1999). The company develops
curriculum programs for students in schools and higher
education alternative providers and also program country’s
readiness for the future. All nations, regardless of their stage
of development, are busy modifying their school curricu-
lum to adjust to a new and interdependent world economy.
Those nations most effective in accurately anticipating the
future and designing school programs that will serve their
students well in that future will prosper. Those nations
unable to redesign their curriculums for this new age will
flounder or fail.

In view of this definition, Pearson understanding on the
curriculum development and curriculum engagement on
learnings is quite different where their term is more associ-
ated with a physical document such as textbooks, syllabus,
teachers’ guide, or learning package. This was reflected with
the definition from Taba (1974) who stated the curriculum as
a learning plan. This broadly includes the establishment of
goals and objectives, selection and organization of content,
implication of learning and teaching patterns, and a results

evaluation program. On the contrary, Eisner (1979) claimed
that there are three types of curriculum, which includes
explicit curriculum, implicit curriculum, and null curricu-
lum. According to Eisner, explicit curriculum is broadly
used in the district and nationwide educational settings that
include the learning outcomes, subjects to be taught at vari-
ous level of education, academic content that should be
taught within those subjects, the texts, the planning model,
or any other required materials that support teachers to have
students gain the knowledge and skills they are supposed to
gain based on the standards or learning objectives that guide
certain subject area Lave & Wenger (1991).

On the contrary, the implicit curriculum is defined as teach-
ing based on the pedagogy, which includes traditional educa-
tion of culture, politics, religious education, and or social
aspects and moral values Devine et al., (2002). This is also best
described as the credit system for students who are enrolled in
courses in different tracks within the school curriculum. A stu-
dent who is in the highest track is given more credit for a grade
than a student who receives the same credit in a lower track.

Finally, the null curriculum is defined to the subject or
the content that is taught by mere teacher interest or special-
ization such as law, anthropology, the arts, communications,
and economics.

Knowing the facets of the differential curriculum, this
article would explore Pearson’s curriculum and the impact
of their curriculum on student’s learnings, especially on the
international students.

Factors Affecting Curriculum Development

Among many global factors, culture being the most influen-
tial factor while developing the curriculum. And it is worth
saying that cultural and ethnicity mixture is a result of
immigration and affected the U.K. education widely. This
was also reflected in the study of Barbour and Barbour
(2010), where they mentioned that the educational changes
reflected on the nation’s legislation and judicial modifica-
tion. We as an educator deal with varied international stu-
dents from multicultural countries with a wide range of
diversity and ethnic groups. Due to this varied ethnic back-
ground of the learners (Helmi & Pius, 2018a), we educators
also vary in teaching and delivery (Alharahsheh, 2019a)—
for instance, using localized examples to make the concept
of theory most understandable to the learners. Furthermore,
educators need to consider key technology developments,
enabling further innovation and creativity in learning and
teaching (Manian, 2020).

This mixture of culture, ethnicity, and language plays a
fundamental role within the Ecuadorian curriculum Dee,
(2004). So much so that over the years, there has been an
increasing interest led by Ecuadorian indigenous move-
ments together with government forces to make changes
within the Ecuadorian educational system so that the
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cultural rights of indigenous people are taken into account
in educational matters Bicki (2008). On the contrary, politi-
cal ideologies also affected the education system and also
the curriculum development. Levin (2007) explained that
the political ideologies emphasize on the education system
by allocating the educational resources or might be intro-
ducing a particular education model or may promote and
patronize particular education program for the country.

While considering the educational forces affecting the
curriculum development, Tyler (2013) identified that the
students themselves, the society, and the subject specialist
also affected the development. There are other factors to
consider which as well includes: school philosophies, learn-
ing psychology, and teachers as an educational agent.

In this regard, Dewey (1997) explained major two edu-
cational philosophies: one of which considers the traditional
philosophy where the education emphasizes on the pattern
of oppression and imposition where the students were to be
obedient and passive receptors. With this system, the learn-
ers learn what was imposed to learn and also what benefits
them in the society for themselves. This is quite common
where teachers believe that the learners will learn the same
amount of knowledge that they (teachers) taught and also
what matters to them Dewar (2016). While following the
experience of Pearson today’s so-called learning outcome—
based teaching, it is very much clear that the organization
purposefully designed their curriculum to make the learners
learn what they want them to learn. Alternatively, the pro-
gressive education system allows learners to grow with
their intelligence as the philosophy supported the idea that
the learning experience must be meaningful to the students
as individuals Haidet & Stein (2006). What students bring
to class does matter and learning allows students to develop
new skills from day to day. Finally, students are allowed to
express themselves and fostered to become reasoning per-
sons. Within this type of education, the ideology that teach-
ers are not the only ones who bring knowledge to the class
predominates (Dewey, 1997).

Pearson Perspective of Curriculum and the
Learning Experience

Pearson claims that they design their global curriculum
using the system thinking which is much more effective and
creditworthy for the students, especially to the international
students as it better prepares them to pursue university qual-
ifications in future. Kauffman (1980) defined system think-
ing as “a collection of parts which interact with each other
to function as a whole” (p. 4). On the contrary, Pearson
defines a system as a set of components, which interact with
each other to function as a whole to improve student learn-
ing. This definition implies a system perspective or the
adoption of systems thinking.

System Thinking

System thinking can be seen as the reciprocal relationship
that patterns the behavior that a student exhibits. However,
there are several obstacles in the system thinking, among
which the students find it difficult to break the personal
frame of reference. These frames of reference could be
available from the assumptions they possess among them
about the level of study and also could be persuaded from
the influence of peers. Simultaneously, the students tend to
focus more on the objectives and lead activities: for instance,
the classroom-based test, reading materials, and other les-
son-related activities.

System Coherence

Educators believe that the achievement of the system think-
ing is a complex process and often requires the appropriate
implementation of components to cohere or work together
harmoniously. It would also be worthy to say this coherence
is absolutely impossible to achieve but indeed enables the
success of teachers and students. According to the National
Research Council (2012), the literature on education policy
often uses the term “coherence” interchangeably with
“alignment.” However, in this article, the author is using the
term as the overall system alignment, which creates the
learning diamond, including the curriculum, instruction,
professional learning, assessment, and the teaching-learn-
ing ecosystem.

This article also would avoid discussing the involvement
of other elements and only will focus on the curriculum.
Considering the learning diagram for this article, the factor
curriculum consists of the knowledge and skills in the sub-
ject areas that teachers are expected to teach and students
are expected to learn. According to Pearson, the curriculum
is communicated using the qualification specification and
the sample context paper provided along with the specifica-
tion. However, the theory of learning differs in the Pearson
curriculum compared with other specific curriculum taught
at university at the same level of study. For instance, at
Level 4 HNC, a core unit for the students is to take Financial
Accounting, whereas at the university, they prepare the stu-
dents with the business plan required at the workplace.
According to Black et al. (2011), a common approach for
current curricula is a flatly organized “catalogue of desir-
able outcomes.”

This is a true reflection on the curriculum at Pearson, as
they believe the students are required to complete the learn-
ing outcomes that set on the unit specification rather than
using their own judgment to the unit. There is very limited
opportunity for the students to explore and facilitate their
potential. In another note, the author found Pearson BTEC
Business has many repetitive contents, which overlap the
units, and also confuses learners to build their confidence.
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Table I. Reform of BTEC Since 2016.

Designed with educators, employers, and
professional groups to provide relevant
career-based learning

Develops knowledge, skills and
understanding-theory and practical
application

Modular design-progression at
learner’s own speed from one
level to another

Min. 40%—60% mandatory content,
developed in consultation with over
5,000 stakeholders

Designed to be “Applied Generals”
(primary progression in Higher
Education), and “Tech Levels” (primary
progression is to employment)

Two sectors included in new Trailblazer
apprenticeships (Construction,
Engineering)

Features employability skills aligned to
those identified in the “Future of Skills
and Employment” report.

Min. 30%—40% externally assessed (via a
mix of exams and tasks)

Contains internal assessment to develop
and assess learners’ practical skills

Learners must obtain a minimum points
threshold across units to achieve the
qualification

Supports social mobility—access
and progression

Designed to be part of 16—19
curriculum, builds on Level 2,
aids progression to Level 4

Different sizes for different
learner profiles

Supports and is largely funded
for learners aged 19-23 years

Source. Pearson Web (2018).
Note. BTEC = Business and Technology Education Council.

Method

The article is written to explore the experience of interna-
tional students’ perceptions at London-based alternative
education providers. The data were collected using the
qualitative research approach, focus groups, and interview
of the students using open-ended questions at undergradu-
ate level (Alharahsheh & Pius, 2020b; Saunders et al.,
2009). The data were analyzed using Microsoft Excel to
assess the international students’ experiences in the class-
room and how they have adapted to the challenges. The
challenges were explored by looking at how previous stud-
ies of learners, cultural, and social factors prevent them
from following the existing curriculum of the selected com-
pany. Also, the term international students in this report
refers to any student who has prior learnings from the out-
side United Kingdom using a different national curriculum
and system. Different ethical aspects and challenges were
taken into consideration during the research process to
ensure anonymity, confidentiality, power, and authority use.
Therefore, the research has maintained very transparent
communication based on informed consent from all partici-
pants and also ensured that participants were part of the pro-
cess as volunteers with the full right to withdraw at any
stage. Furthermore, the research outcomes will be shared
with the involved participants, considering the value it can
bring to their own academic and professional development
(Saunders et al., 2009).

Results and Analysis

Pearson BTEC business and analysis. Pearson claims that their
BTEC Business qualifications provide the access to high-
quality career-focused education and the BTEC specifica-
tion was designed (which was launched in 2016) by
discussing with more than 5,000 stakeholders, including the
teachers, students, universities, and employers. According to

their research, they found this specification was devised
using the best quality research and deemed as the best edu-
cation system in the world. Their claim can better be found
from the analysis that the curriculum is designed keeping the
essential BTEC character (which is learning by doing) and
also by considering the externally assessed units (practical
tasks and written test), which they believe would prepare a
more career-focused learner, rather than just learning and
acquiring knowledge. In another claim, they stated that their
foundation of mandatory contents studied by the learner is
what is exactly expected by the industry employers and also
by the universities. According to Pearson, the new BTEC
specifications were developed to meet the requirements set
by Department for Education (DfE) to be counted as Applied
General and Tech Level qualifications, for example, by
including the required proportion of external assessment.

The new revised BTEC Business claims that the curricu-
lum supports the learner’s progression to higher education,
career, and lifelong learning. The model developed using
three basic elements can be found in Table 1.

In response to the BTEC qualification and the learners’
achievement, recent CBI survey of more than 28,000 busi-
nesses shows two thirds (66%) fear that there will be a lack
of sufficiently skilled people to fill roles and 81% say readi-
ness for work is one of their three most important consider-
ations when recruiting school and college leavers, so it is
encouraging to see these students using BTECs to get the
career-ready skills they need (CBI Pearson Education &
Skills Survey, 2018). Research undertaken by Pearson,
Nesta, and Oxford Martin, including communication, team-
work, and application of technical knowledge, revealed the
following:

e As with previous years, around 100,000 BTEC stu-
dents confirmed places at university this Autumn—
approximately one in four students starting at
university will have a BTEC;
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e 90% of BTEC students are employed full-time after
university graduation;

e 62% of large companies have recruited graduates
with a BTEC; and

e BTEC qualifications support higher employment
rates and higher wage returns.

This was also evidenced by the statement from Peter Jones
CBE, Founder, Peter Jones Enterprise Academy, who said,

BTEC helps students get the skills that today’s employers
are looking for. BTEC courses give you real, hands-on
experience in your chosen vocation. It’s what I call “learning
by doing” and means you’ll genuinely be job-ready. They’re
designed with the help of teachers, employers and
universities. This keeps the BTEC curriculum relevant to
today’s job market—it’s the qualification you should have
on your CV.

On another statement, Rachna Udasi, winner, BTEC
Student of the Year 2018, said (Table 2),

What motivated me to study a BTEC is the fact I can apply
theory to real-world scenarios within a vocational context.
It suits my learning style perfectly and has provided me
with real skills that will be useful within employment.
Developing my business skills within the BTEC course has
also given me the confidence to set up my own social
enterprise to help Ugandan children with dyslexia.

The above table indicates the most favorite subjects
among the students for BTEC Nationals (2016), which was
same as the BTEC National (2010). In the year 2016/2017,
Pearson launched the first phase of the qualification, which
was also delivered in 2017/2018. The table revealed that
there is a substantial increase between the year 20162017
and 2017-2018; however, as these are the results of differ-
ent cohorts, they cannot be compared directly, as BTEC
allows flexibility on completion years. For instance, BTEC
Nationals can be taken as a 1- or 2-year course and research
shows that most of the learners at alternative providers have
taken the courses in 2 years than in 1 year, and thus, 2017-
2018 indicates more completion than 2016-2017.

Southern Theory and the Impact on Creating
Global Education

This article was also influenced by the Southern Theory
study, which reflects the understanding of inequalities and
agency in the global economy knowledge. The theory
revealed and criticized the cultural and intellectual domi-
nation by the global north. In this respect, the cultural
struggle is itself a kind of decolonizing that replaces the
knowledge system. It is hard to disbelieve the growing
impact of colonial power imposed to the culture. Valentin
Mudimbe (1998) in The Invention of Africa summarized

Table 2. Shows the Top Five Subject Sectors by the Students
in 2016/2018.

Completion
Sector 2016/2017 2017/2018
Business 1,800 13,600
Health and Social Care 1,700 11,700
Applied Science 1,300 7,900
Sport 300 6,100
Information Technology 600 5,300

Source. Pearson Web (2018).

what empire had to do—dominate space, integrate the
local economy into global circuits, and reform the native’s
minds through religion and education. The British in India
did the last, quite systematically setting up the largest of
all colonial university system with a European-derived
curriculum designed to train a local workforce of an
empire. This could also be found from the new conceptual
frameworks or rethinking familiar methods, to make them
usable for the local social groups marginalized by the
empire.

While analyzing the Pearson global business studies cur-
riculum, the author found the influence from the Southern
Theory. The question of practice by Connell (2018) referred
decolonizing the curriculum by focusing and rewriting
course plans, textbooks, and the online resources to give
weight to the social experience to the students. This was
found from the Pearson’s recent development of the global
curriculum, which included and involved more vocational
and industry lead modules for the learners to best prepare
for the future. She also suggested the knowledge formation,
which is evident from the curriculum that embedded and
practiced episteme, involving the labor through which
knowledge is brought into being, sustained, developed, and
communicated among the stakeholders.

Student experience analysis. The case study higher education
provider recruits students from around the globe, with a
higher rate from the EU nationals (46%) of the overall stu-
dents, accounting 45% for the business programs. At one
point, this might seems inappropriate; however, the similar
elements were identified and discussed on the international
classroom and the “internationalisation” (Asteris, 2006; De
Wit, 2002; Knight, 2006) of higher education, which evi-
dences the importance of discussion of these issues. The
challenges become acute, as there is a discrepancy on the
relevant teaching and learning strategies in the light of
international education and the increased number of
recruitments.

On Quarter 2 (April 2020) (Figure 1), there were a series
of data collected from the students to capture the view of
their learning experience, which are presented here with



Munna

B My course has provided me
with opportunities to explore
ideas or concepts in depth

M Overall, I am satisfied with
the quality of the course

1 My course has provided me
with opportunities to apply
what I have learnt

M Business and Management

Figure |. Student satisfaction on the course.

Source. Data collected on from Quarter 2 (April 2020) period by the researcher.

support from the graphical presentation. The data were col-
lected using various questions; however, the theme of those
questions was related to the learning experience and their
feedback on the Pearson Business Management qualifica-
tions at HNC/HND level. There were a total of 115 respon-
dents selected randomly from various cohort groups who
were asked the same questions.

When asked about whether the course provided them
with opportunities to explore ideas or concepts in depth,
89% responded agreed that the course has allowed them the
opportunity to explore their ideas and concepts which they
feel will be very useful in their future venture.

When asked whether the course provided them with
opportunities to apply what they have learnt, 86% responded
agreed that the course allowed them to build their self-
esteem and boost their confidence to become an entrepre-
neur. Most of them believed that they will be able to utilize
most of their learning in their professional career.

While asked about overall satisfaction, 84% of respon-
dents replied that they are very happy and satisfied with the
quality of the course. They also mentioned that the course
structure (mostly the term design with the module delivery
sequence) was satisfactory for them as it allowed them to
build the pressure sequentially.

While reviewing the overall satisfaction from various
departments, business management has received 73% on
satisfaction rating compared with other programs taught in
the same institute.

Recruitment, Selection, and Students’ Eligibility

There are various criteria used to recruit international stu-
dents and most of the selection criteria are predetermined
by the United Kingdom Visa and Immigration (UKVI). The
alternative education providers require complying with the

required guidelines set and devised by them; however, some
additional criteria are also being set by the institution itself.
The common eligibility criteria are as follows:

e an unconditional offer of a place on a course with a
licensed Tier 4 sponsor;

e cnough money to support and pay for the course—
the amount will vary depending on individual
circumstances;

e full-time leading to a qualification that is at least
Level 6 on the Ofqual register;

e an overseas course of degree-level study that is equal
to a U.K. higher education course and is being run by
an overseas higher education institution;

o full-time, with at least 15 hr per week of organized
daytime study, leading to a qualification that is at
least Level 3 on the Ofqual register;

e a recognized foundation program as a postgraduate
doctor or dentist; and

e an English language course at Level B2 or above on
the Common European Framework of Reference for
Languages (source: https://www.gov.uk/tier-4-gen-
eral-visa/eligibility).

Considering the above factors, the author found that inter-
national students face the biggest challenges mainly from
the following three factors:

Language ability. Language is being the most important cri-
terion for the selection process, and most international stu-
dents find it difficult as the majority of them come from
non-English-speaking countries. As stated above, the crite-
rion is all students must have minimum English language
requirement to provide the evidence of the test taken,
including Test of English as a Foreign Language (TOEFL)
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or International English Language Testing System (IELTS).
Although this test provides the proficiency of their English
language ability however, they still face challenges, as they
are unaware of the technical terminologies of the specialist
subject arca. These become acute when the curriculum
requires self or independent study. For instance, a 15-credit
unit requires Total Qualification Time (TQT) of 150 hr,
among which 60 hr only is Guided Learning and the
remaining 90 hr are student’s independent study. However,
to overcome the challenges, the institution provides addi-
tional English language lessons, which sometimes become
an additional burden to the students and also require addi-
tional payment to the institution. This also can be viewed
with a varied level of English proficiency as well. Some
learners might be at a higher level of proficiency where
they found the general academic English is too narrow for
further development and thus lose interest and often
become frustrated.

Social and cultural adjustment in the United Kingdom. Accord-
ing to Volet and Ang (1998), an institution requires demon-
strating the duty of designing the learning that creates the
environment to foster the students learning. The research
and also the author experience of teaching international stu-
dents for more than 8 years did not found that the lack of
cultural and social knowledge affects the learning experi-
ence; instead, it is recommended that the lecturers should
enforce on citing examples from the native cultures to make
the lesson more interesting and close to the learners’ heart.
The focus group study revealed that the tutors should not
assume that the learners should have the adequate social,
cultural, and political knowledge of the host country (in this
article, which is the United Kingdom); however, the group
strongly felt that the education system and the assessment
methods are far too different and challenging here in the
United Kingdom compared with their native country. Thus,
the group discussion, group presentation, peer discussion,
and class contribution remained some of the critical chal-
lenges for the international students as the majority of the
focus group members are from the country where the
closed-book time-constraint examination is the only way to
assess students’ learning. However, the analysis contributed
and reinforced with the comments from Jackson (2003) that
to explore the necessity of building rapport is very crucial
among the international students, which can only be
achieved by allowing the social and cultural interaction for
effective learning.

Study methods including curriculum. As stated in my earlier
paragraph that assessment methods could be a taunting ele-
ment with the international students, which was also agreed
by De Vita (2001). In his piece of evidence, he also agreed
that the methods and style of assessment differ among the
countries and affect the performance of the students. While
considering the group work as an example among the focus

group, the author found group work become very intense
due to the cultural diversity of groups that requires interna-
tional students to acquire intercultural skills, which can be
an onerous additional requirement in certain business sub-
jects. Moreover, this result was varied among the groups as
all the groups did not find the same level of stress, espe-
cially who seems to come from a collectivist culture.

The study revealed that as little as the submission of the
written piece of evidence using the online learning platform
(in this case, the Moodle linked with Turnitin) was a daunt-
ing and problematic experience for many learners who pos-
sess more cultural shock. It was a learning experience to the
institutions that it should consider the isolation of the stu-
dents from their native country who still require adjustment
to address the isolation Sue (2010).

Discussion: The Possibilities for Inprovement

It could be evident that international students find it diffi-
cult to cope with the challenges posed by the different
learning environment (home vs. the United Kingdom).
This might alternatively mean that the higher education
providers require to make some induction planning for the
new arrivals and also allow plenty of preparation and
adjustment time. Also, it was evidenced by the students set
for this research who had some prior knowledge of the
United Kingdom stated that they expected some differ-
ences but did not expect the differences to be so broad.
Students also comment that they encountered various
learning challenges on the range of new learning tasks
which they have to confront. This was also evidenced
from Lea (2004) who stated that it is important to acknowl-
edge that international students may have acculturation
problems. Out of many, a key unanticipated challenge
which students refer to is the variety of assessment meth-
ods in the United Kingdom. Most of the students stated
that they were not familiar with the assessment’s methods,
especially the assignment and independent study. Without
an analysis of assessment tasks, it is difficult to state
whether these calls are fully necessary. However, students
lack confidence in their approach to assessment. As was
suggested in the literature review, there may not be clear
lines of association with prior learning experiences. The
findings also show how students find the interaction
between language-level ability and their programs of
study created intrapersonal tensions, especially students
coming from different countries.

However, it was greatly agreed among the students that
the explicit teaching of skills, both language and academic
skills (often we call study skills, business and academic
skills or academic and employability skills), could support
the transitional stage of learning Dovidio et al. (2002).
Higher education providers generally patronize more
adjustments in terms of supporting independent learning.
This may mean more directed learning for students or new
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methods of delivery through virtual learning environments
(VLEs), especially teaching that requires online involved
Harkavy & Zuckerman (1999). As Lillyman and Bennett
(2014) suggested, planning and targeted support may well
improve the international student experience.

The study revealed and suggested the sample group of
learners identified few areas for development, which clearly
can improve the learning experience of the international
students and are listed below. The author fully agreed with
the comments from Byrne et al. (2002) that indicate that due
to the present global changing learning environment, the
students require more expert knowledge to be equipped to
survive and thrive into the world of the competitive envi-
ronment (Helmi et al., 2018a). The author believes that this
not only brings the students close to the world of education
but also would prepare them to be independent, active, and
lifelong learners; the curriculum of the case study awarding
organization (Pearson) also depicted the same motion for
our future generations.

Peer Mentoring

Peer influence has a great impact on active learning and a
peer is defined as the person and or individual who can
impact someone with the required knowledge and experience
that they already experienced from their previous learnings.
The peer might already have had a similar situation, which
they have overcome with the support of another peer and
now acting to support the new learner with appropriate guid-
ance. Hughes and Wisker (1998) also suggested the same
thing, which the author revealed from this research and focus
group experience. The findings from this research recom-
mended that introducing a peer support group and language
and cultural centers could improve the communicational bar-
riers by international students. Considering the facts, the
author has proposed to the institutions’ management to intro-
duce the cultural and language group among the HNC/HND
learners for which the feedback from the students and man-
agement was very positive and encouraging. Following this
recommendation, the institute has adopted and revised its
vision statement and also introduced cultural events and lan-
guage clubs to improve the learning experience that resulted
in a higher number of accurate submission of written works
and also equip the learners to demonstrate their ability to
cope with the pressure better than before. In each class group,
we now have a peer group that helps and assists the learners
and also have a mentoring system in place that looks after the
learners on their course completion and achievement of the
passing grade on taught modules.

Study Skills as a Noncredit Unit

The institute introduced the study skills lesson which
includes academic writing, report writing, referencing

system, note-taking, and many more features that enable
learners to prepare best for their writing work and also pre-
pare them for the future. The institute designed and devel-
oped the study skills guidebook in association with the
partner university to provide a better learning experience to
its learners. It was identified from the research that the inter-
national students interact better among each other when they
feel more comfortable with the language and the learning
environment that creates the opportunity to interact most.
The institute’s study skills lesson includes 3 hr compulsory
attendance per week, which is graded but not credited from
the awarding organization. However, Pearson appreciates
the process and the approved the study skills guidebook as
an example work done so far in line with the taught units.
However, there is mixed experience from the learners who
attended the lesson, which includes some barriers to the
delivery, by the lecturers.

Among many findings from the focus group experi-
ence, the author found that the learners found the study
skills lessons more interesting, promoting values, and
surely eradicate the communication barriers among them.
They found the lesson to be effective as it helped them to
improve their academic writings and presentation skills.
However, business students found this could be more
interactive if the study skills link with their business units
directly.

Social and Extracurriculum Activities

Hughes and Wisker (1998) stated that international students
have a definite concern about the socialization, which was
found from this research. This was found from the survey
among the students that students liked the institution’s new
batch induction where they had the opportunity to know
their classmates, unit tutors, and also the institute’s manage-
ment. They also liked the event that allowed them to have a
question and answer session, which was open for any ques-
tions they have. The institute also has a team dedicated to
arranging and organizing the educational trips within the
United Kingdom and also with EU countries. Each term
ends allow students to book trips they would like to join.
These surely improved communication among the students
and staffs and also reduced the tension of study stress. The
most important achievement from these events was to over-
come the cultural shocks among students. However, there
was no pure indication on the Pearson qualification specifi-
cation, which requires the institution to arrange such activi-
ties, but they appreciate these initiatives by the management
in each annual review report.

Effective Teaching, Learning, and Assessment

The study is intended to address the teaching, learnings,
assessment, and mostly the curriculum of Pearson, which
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were assessed from the learner’s experience from various
aspects. The findings of this research address how the
teachings, learnings, and especially the curriculum
develop the aspects for the learners to explore more in an
inclusive way rather than traditional grade achievement.
The study found that the growth of the international stu-
dents coming to the United Kingdom for higher study
requires the higher education providers adopt and provide
more practical education elements that can prepare a
learner better for the growing world. In this article, the
author addressed the issues as the majority of the learners
are coming from Far Eastern countries where English is
the second language and examination is the only way of
assessment of the student’s learning. For instance, the
focus group member from greater China exposed that
they tend to be shy and less interactive with the lesson
and with the tutor. The use of resource and note-taking
methods is also diffident from others. In another example,
the author found Chinese and Philippians are tending to
use their dictionary, which they use to translate words
from their own to English Wetzel (2013). Most students
prefer their country examples into their lesson and prefer
their own countries enterprises case while dealing with
the classwork. This requires the tutors to prepare more
and use varied teaching materials and educational
resources. This was also recommended by Swisher and
Schoorman (2001) with their comments that the class
tutors require diverse cultural knowledge to make the real
difference among the groups. Thus, the author suggests
creating an inclusive and respecting the diversity of the
learners provide an effective classroom and patronize a
global culture in the lesson.

Staff Development and CPD Program

Staff development is the process to train and manage the
tutors up to date with the industry requirements. The insti-
tute has a clearly defined Staff Continuous Professional
Development (CPD) policy in practice, which allows all
tutors teaching HNC/HND to be ready for the new curricu-
lum and qualification specification as required by the indus-
try. The institute allows all tutors to gain Higher Education
Fellowship from Higher Education Academy, UK, and also
requires all tutors to become a member for Society for
Education and Training. The institute arranges every month’s
staff development meeting to organize the in-house training
and CPD sessions for all tutors. It was identified that many
of the stereotypes about international students will be rein-
forced and self-fulfilling. Biggs (1999) also highlighted the
concept of assimilation as an approach to teaching interna-
tional students. This was experienced from the focus group
that expressed that the more active and industry-knowledge-
able tutors help assist them more effectively and positively.

Conclusion

On November 2, 2018, Pearson report revealed that in the
year 2018, around 430,000 qualifications have been taken
by the students, which have been designed to high standards
working with employers and include a proportion of rigor-
ous external assessment Tiberius (1994). A new CBI survey
of more than 28,000 businesses shows two thirds (66%)
fear that there will be a lack of sufficiently skilled people to
fill roles and 81% say readiness for work is one of their
three most important considerations when recruiting school
and college leavers, so it is encouraging to see these stu-
dents using BTECs to get the career-ready skills they need
(Pearson.com, 2018). The study here addressed the learning
experience of international students studying at one of
London’s alternative education providers. The findings of
the research indicate that the newly designed global curric-
ulum has a great impact on student’s learnings, which make
them best prepared for the industry. It also indicates some
common and primary duties by the alternative providers to
improve and foster the learning experiences by the interna-
tional students that are easily achievable and can create an
inclusive learning environment. The study indeed ignored
the analysis and comparison among the providers, which
could provide better comparative analysis for the future.
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